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To actually write a list of the people who contributed
to my learning and ultimate production of this book is
silly. There aren‘t enough pages to write them all and
besides... people like me over 40 can‘t be expected to
remember them all! Therefore, you know who you are:
past and present friends and foes, staff members,
colleagues, families, licensing inspectors, teachers...you
are all in this book. (Please don‘t ask for a percentage!)
Of course, on the other hand, there are a few people
directly related to this book‘s production that need to be
told thank you. THANK YOU! to Bev‘s typing, Leora‘s
editing and Chevy‘s layout of the book.
Thank you Jon, for your unconditional love and
support. And to Dan and Nick, for feeding yourselves and
keeping up with most of your homework while I was
stuck in the back office, thank you. You guys are the best
gift I‘ve ever been given.
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“It takes a village to raise a child.”
-African Proverb
It takes a pilgrimage to write a book. After 18 years, 5
states and hundreds of teachers, I have finally completed
the project that defines my mission.
I‘ve been training early childhood professionals since
1988. Regardless of the workshop topic, there was at
least one teacher in each class who had a question about
discipline. “How can I teach independence if they aren’t
listening to me?” they would ask. Or, “I’d love to have
quality time with each of the children, but how can I do
that if they are out of control?” Their questions were
innocent enough, but there was no mistaking the
struggles that these teachers were having with their
students. Who are we to judge them...even God had
problems with Adam and Eve! Every parent, caregiver
and teacher has had questions. The struggle to guide
children is ageless.
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As a result of all the questions, I spent a large part of my career studying
discipline and self-esteem in young children. It began by observing the
children in my own preschool classrooms, looking at their behaviors in
relation to the classroom environment, teacher personality, developmental
ages, etc. I surveyed parents, drilled colleagues, and used my own methods of
trial and error.
It wasn‘t so out of the ordinary for me, studying behavior, discipline and
self-esteem, because my husband and I were raising two sons at the same
time. They became my guinea pigs. I remember asking my then 11 year old
son, ―What kind of discipline does mommy use at home?‖ He shrugged his
shoulders and said, ―None, really...we just learn by messing up.‖
Discipline and self esteem has been a focal point of my life. My personal
mission statement even includes the phrase:
“I will affect as many children as possible in a positive manner.”
I‘ve come to the realization that the best way to reach the largest
population of children is through their teachers, parents and other caregivers.
This book is the by-product of over 1000 seminars, school trainings and
consultations. The rules of the game are in here. The tools to affect as
many children as possible in a positive manner are in your hands.
Thank you for continuing the mission.
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“How do you eat an elephant? One bite at a time.”
Twelve years ago I was directing a preschool in Las
Vegas, Nevada. (Believe it or not, Las Vegas has families and
children and some wonderful early childhood centers!) It
was a typical Thursday in December. I was walking through
the building ―counting kids‖, as we called it back then. What
this really meant was that I was making sure that the
appropriate ratios in the classrooms were being met, and
that the teachers had someone to talk to if they were having
problems in their classrooms.
I remember walking into an absolutely silent three‘s
classroom. The children were sitting on the floor, in a circle
next to the teacher, who was holding the wall clock on her
lap. She looked at me with very weary eyes and a rather tired
expression. I asked the class what was going on. Before the
teacher had a chance
Rusty, always
jumped up
staying quiet

to speak, 3 and a half year old
the leader of the group,
and said, ―We are
until the clock hands

meet!‖ Of

course this might have

worked

had there been maybe less

than a

minute to wait. However,

according to the clock it was 11:45 which meant the teacher
was hoping to get 15 minutes of quiet out of this three‘s class!
Oh boy...I smell trouble!

6

Every teacher has a time (or two, or twenty...) in their career where they
wonder what is going on, who is in control, and how much longer until these
children get picked up. If you ever went home after a day like this and
immediately checked the want ads, you are not alone. In fact, you are
probably among the majority. We all want to have a classroom that is under
control, one where the children have a sense of ownership, and take
responsibility for their actions. We even imagined this classroom back when
we were first hired.
Do you remember the night before your first day as a preschool teacher?
Think back about how you felt and what you imagined your classroom would
look like. Beautiful boys and girls, dressed up in their Garanimals (some
readers will remember this rather well!) Their hair and teeth were brushed,
they were wide awake and sitting ever so quietly, waiting for you, their
beloved-to-be teacher. Of course, I am sure it took no less that 6 seconds in
the actual classroom to wake you from this dream! In fact, you probably were
frustrated and blamed yourself for not having that serene classroom.
However, the one piece we often forget is that this type of environment
must be created. It doesn‘t just happen. Both you and the children have
some work to do before the classroom becomes what you are looking for.
Now, I‘m not saying that this task is difficult...on the contrary, it is quite easy
if you know all the steps and are willing to do the work. That‘s where the
elephant comes in.
Let‘s go back to that three‘s classroom. I could have simply walked out of
the room and let the teacher learn that 3 year olds are not going to sit still and
quiet for 15 minutes. Or I could have stopped the charade and
allowed the children to return to their previous activity. Which, by
the way, is what I did. I gave the teacher a break and took over her
class for a while, until she felt ready to return.
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I was aware that there was ―an elephant in that classroom‖…something
really big that everyone saw but nobody acknowledged. This class had a
problem. Both the teacher and the children needed some guidance. I decided
it was time to eat that elephant. It was time to face up to the fact that we had a
situation that needed attention.
I know what you are thinking, “But DJ, why do you say that both the
teacher and the children needed guidance? It’s the children who
were noisy, they needed the help.” Ah, you are astute, but nevertheless…
it is the teacher who must learn to evaluate her class, determine what is
happening and make appropriate changes. The children will respond to these
changes in time.
“So if I am having problems in my class, and I make changes, then
the children will behave better?”
Almost every time, my friend. That‘s why I am so excited to share these
ideas with you. Again, it does require work on your part.
Anything worthwhile takes time and effort. Having a classroom that emits
a peaceful atmosphere is worthwhile. That means only one thing…creating a
peaceful atmosphere is going to take some time and effort. This book will give
you the tools you need to make this possible. All that‘s missing is you. We
will cover everything you need to create the appropriate environment, one
that respects children and allows them to grow. We will look at the way you
set up your classroom, your schedule, your philosophy...everything needed to
do the job right. You‘ll get it all in here. However, unless you commit to
put these tools into practice, you aren’t going to make a change.
Have you ever been on a diet? Some of them assign specific foods that you
can eat each day. You are even given the recipes to make them. This diet
shows you step by step how to eat correctly to lose weight. Will reading the
diet drop the pounds? (I wish!) No, that is only half the battle. The rest of the
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work is up to you. This is exactly what is required here. I can tell you what to
do, show you how to do it, and even answer your questions as we go along. All
you need to do is commit to the work. You can do it! Just take a deep breath
and take one step at a time.
You‘ll notice that throughout this book, we talk. You and I. This is my way
of communicating with you. If, for some reason, I don‘t ask the question you
are thinking, then take notes and email me! You can reach me at
playforaliving@gmail.com. Or facebook me: dj.jensen. I‘ll gladly respond to
your questions and concerns.
I suggest that you read this book all the way through, then go back over
with a highlighter and mark all the areas in which you‘d like to work.

I‘ve

included a few steps to help you get started. After that, pick one area you
want to change, and master it. Then move on to a different area you want to
change, etc. Please don‘t try to eat your elephant in one sitting...it will only be
messy and you won‘t feel too good when you are done.

Conquest is easy. Control is not.
~Captain Kirk, USS Enterprise
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Chapter
One
Review



Las Vegas is a fine place to raise children.



When it comes to children, never settle. Find the
elephant in the classroom and help find answers.



Nothing comes easy. This will take effort and patience.



Everything takes time. You can‘t try something for a
few days and give up. Besides, what kind of message
are you sending the children when you do that?



Don‘t try everything in this book all at once. Make a
change and wait...give the children a chance to react to
each change.



Email me with any questions you may have:
playforaliving@gmail.com—facebook dj.jensen
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Who ARE these little aliens in your classroom? Allow
me to introduce them to you in layman terms. They are
children. They have been on this earth for 4 years, maybe
less. They come to school, each and every day, looking
for love, attention, a few songs, and a chance to paint at
the easel. That‘s who they are.
Their brains are still in the process of being wired. If
they were a house under construction, you would probably not be able to enter it without a hard hat. If they were
a new car, the engine would still be on the conveyor belt.
They are roses not yet bloomed. To the untrained eye
they are a bit thorny and their true colors haven‘t shown
yet. They still need more water, sunshine and pruning.
These brains are moving at warp speed, faster than
any of ours, trying to not only process information, but
decide which info to keep and which to get rid of. Imagine trying to pull a string of hot pasta out of a pot of boiling water, and not burn your hands. It‘s crazy. The
physical, emotional, and cognitive growth they are going
through is rapid, and sometimes confusing.
They have had no formal training. That‘s why they
have you. They hardly know how to express themselves.
Most of their needs have been met without issue. They
have spent most of their life with a primary caregiver who
(hopefully) surrounded them with love and affection, hot
meals and warm tubbies.
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They don‘t yet know that they will have to share, or defend themselves, or
eat fish sticks, or take the slide on their tushies, not tummies. They don‘t get
all that. This will be new information for them. What they do know is that the
one person who loves them more than anything in the world is not in the room
at this time. That‘s how they are when you get them.
And now they are in your care. They have been put in your room because
the planets aligned themselves in your favor. The need for care or school presented itself just as your room had an opening. Or better yet...the parents have
been anxiously waiting for the day that their child could come to your classroom. Either way, they are yours.
This chapter will explore the needs of children. Actually, we will look at
what we know. The rest is inside the minds of our little friends.
We know that children grow at different stages. A three year old may not
be as verbal as his classmate, but yet he may have much better dexterity.
Sometimes a parent will tell you that their child is brilliant and needs to move
to the older class. This is when you remind parents that even though the child
has strong verbal and cognitive skills, he still needs to work on social and emotional skills before he can advance.
The first thing we want to do is make sure their basic needs are met. In addition to food, water, clothing and shelter, the children have other needs that,
when met, will help them feel more in control of their lives and better able to
function in your class. This is the start to a peaceful environment. When they
are in control of themselves, it‘s all good!
The five areas are: Social, Physical, Academic, Creative, and Emotional.

SPACE
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SOCIAL
Everyone needs the chance to be social. When they are infants, children‘s
social skills are evident in the way they smile at their parents or behave in a
specific way in order to get a reaction. At 18 months, their play becomes
parallel...they play next to someone, not with them. This works for them,
because it‘s non-threatening. As they get older, they need to have someone to
play with so they can learn what it feels like to NOT want to play anymore.
They need the chance to share with someone and see how that works. If they
don‘t like to share, what better place and time to learn how to handle that
then preschool? They need to be selfish so they can see how that works for
them, too. This is one of the reasons why early childhood education is so
valuable. By putting these children in a position of social responsibility, they
will learn the important skills they will need as adults.
For you, the teacher, I recommend taking advantage of every social
opportunity that comes your way. Look for the chance to help the children be
social. For instance, if you see David playing for the first time near a friend
who is notorious for taking the blocks, don't move him away. Let the situation
play out. See where it goes. David may actually be able to handle the
situation on his own. Let him try, then offer assistance if necessary. This is
how we learn.
By observing the behavior between David and his friend, you can see what
motivates that little block-taker. You can see what specifically occurs prior to
a confrontation, and use that information to help this child at a later time.
For example, if you see that the block-taker only steals from the weaker
children, you may later speak to him about helping his friend care for the
blocks as a team.
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Use this time to make statements that can encourage the appropriate
social behavior.
“You and David are cooperating very nicely today.”
“I noticed you are sharing.”
“You worked together and finished your airport!”
Remember: Statements, and questions are apt to get a response. This
response may not be what you expected, or even what you‘d like to hear. Once
when I was teaching kindergarten, I asked the children to share something
they were proud of. Wonderful little Brett completely surprised me with his
comment. Plain as the nose on his face, he said, ―Well, I hit my sister back.‖
What‘s a teacher to say in response to that one? ―Good job, Brett, you can now
mark that one off your list! Maybe you can bring in a picture of her black eye
for show and tell.‖ (You are wondering what I really said, aren‘t you?) I told
him he sounded very proud of himself, and went on to the next child. Quickly.
Be careful not to belittle the answer if it isn‘t the one you were looking for.
Children think out of the box more often than we do, so their answers may be
a bit off the beaten path.
Think of all the areas in your classroom where children can be social. Write
them down here:
1._____________________________________________
2._____________________________________________
3._____________________________________________
4._____________________________________________
5._____________________________________________
6._____________________________________________
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How many of those social activities are teacher planned and how many are
child-planned? Do you find yourself wondering what to do to ―keep the
children busy?‖ Take a break from that thinking. Experienced teachers have
learned that child-directed activities are more successful because children can
participate as they are interested, and not ―forced‖ into being sociable. This
gives the children a sense of control, and makes them feel capable.
I love the story about the mom who, after buying an excessive amount of
toys for her 3 year old, learns that what he really wants to do is play with the
plastic containers in the kitchen cabinets! Children have a way of ferreting
out what really interests them, and letting go of the very-colorful-but-reallyboring games. This is the same thing with a classroom. The children want to
be engaged and busy, and you don‘t always have to take the lead to make this
happen.
One of my favorite times to observe is during snack. There is so much
social interaction happening at this time. If you look closely you will see the
microcosm of real life unfold before your eyes. Two little girls are eating their
graham crackers, really slowly, talking about the latest fashions. There are a
few boys discussing fishing, and how the fish was really really big. Another
child is eating alone, not knowing how to join the group. There are a few who
are rushing through their treats to go back to the blocks, and maybe one who
is not eating at all because he doesn‘t like crackers and can‘t tell you that.
Fascinating. Snack time can be a wonderful chance for social interaction, yet
some teachers really miss the boat because they are too busy using that time
to prep materials for the afternoon, or just talking to their assistant. Why not
take a few days off from the ―adult stuff‖ during this time, and watch your
children interact. You will not only learn, you will get some great stories to
share with the parents!
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PHYSICAL
Yep, it‘s time to get physical.

Children need the

opportunity to move many many times throughout their day. We tend to
forget that for little ones, brain development is connected to physical activity.
Physical education is motion with a purpose. Motion is a learned skill. It is a
skill essential for all areas of development. The benefits of physical activity on
a child‘s health are well documented. Children engaged in daily physical
education show superior motor fitness, academic performance and attitude
toward school as compared to their counterparts who do not participate in
daily physical education.
The cool thing is, while the rest of the world has been out studying the
brain and trying to figure out what synapses goes where, early child-care
professionals (we) have innately understood the importance of outside play
and physical fitness. We have our own list of acquired knowledge, without
waiting for the national studies.
Children nap better when they‘ve really moved and played outside.
However, we might need to identify moving and playing outside. Physical
activity does not refer to the time spent on the playground, standing there,
listening to the two teachers talking to each other. This refers to the
opportunity to run, jump, climb, kick, skip, spin, bike, toss a ball, etc. If your
children are not being physical, YOU need to get them active. Play the ―Do as I
do‖ game, and encourage them to copy your actions. Play tag with the
children and chase each other. Children love to play with adults. The sheer
fact that the teacher is playing with them validates the importance of physical
fitness, as well as adds a dimension to their play that other children can‘t add.
By letting them really get physical, you are taking care of one of their vital
needs, thereby truly taking care of them.
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List 6 activities you can do outside with your children to help them
be more physical. Try not to include things they will naturally do on
their own.
1._____________________________________________
2._____________________________________________
3._____________________________________________
4._____________________________________________
5._____________________________________________
6._____________________________________________
Are any of these activities ones that can be done inside should the weather
become inclimate? What other things can you do in class to be physical?
Children are better able to focus if we give them lots of opportunities
to ―shake their wiggles out‖. It‘s important to understand that they have the
wiggles...if you expect them to sit still for any length of time, someone in that
group may disappoint you. Don‘t punish him, just let him get out the wiggles.
He and you will feel better in a few minutes.
I was observing in a classroom of 22 four year old boys. The teacher had
scheduled several group activities in a row, and was now asking the boys to
stand in line to got to the bathroom. This was extremely hard for a little guy,
who just wanted to get moving. He was a very verbal 4 year old, and said to
his teacher, ―You are boring me...can we go now?‖ I fully remember having to
turn my head to the side because I couldn‘t keep a straight face in light of his
very wise comment. The teacher, however, didn‘t see the humor (or child
frustration) in this, and asked the little guy to sit and wait until all the other
children went to the bathroom. This did nothing to validate the child‘s
feelings, or even solve his problem. The teacher took this comment, and his
jitteriness, personally, and decided that some type of punishment was in
order. How do you feel about that?
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Children may not sit when we want them to. Sometimes in circle,
there‘s a little girl who needs to walk around instead of sit with the group. She
hears what you are saying, but just would not be able to focus if she is made to
sit ‗criss cross applesauce‘ in the circle with the others. This is not uncommon
in a four‘s room. What is common, however, is the growing public belief that
four year olds must act like kindergarteners, and sit for the same length of
time as their older peers. The ones who are unable to sit as long as their
friends get punished, and consequently become confused. Imagine that a new
law passed forbidding you to blink more than once an hour. All violators were
to be berated, humiliated in public, then ultimately imprisoned. Imagine how
you would feel.
“Whoa, whoa wait just a minute there, DJ. Are you telling me
that it’s OK for that little guy to walk around the room during my
circle time?”
Absolutely. Some children actually benefit from being able to walk and
listen at the same time. You know who these little ones are…they are the
fidgety ones who really can‘t sit for more than a few minutes without the hand
slappin‘ and knee jerkin‘ and anything else they feel they need to do. By
letting them walk around, you are letting them know that you understand
what they need and are willing to help them succeed.
“But won’t the other children want to walk around during circle
time too?”
Maybe, maybe not. The fact is, they don‘t need to walk, they just want to do
so for the sheer novelty of it. They will becomes bored of it quickly, and come
back to circle. If they really need to walk, they will continue, without
interrupting the group, because their needs are being met.
“You haven’t met my kids, Deej...they are really wild.”
You haven‘t used this plan before friend...it will work. Keep reading.

18

REFLECTIONS—Social and Physical Needs
 Identify a child in your room who is overly fidgety. _____________
 How did you alter the program for that child?
____________________________ ______________________
 Did it work? _____________
 If yes, why do you think it did? If no, why not?
___________________________________________________
___________________________________________________
___________________________________________________

 Write down three opportunities in your room where the children are
allowed to be social.
a. ______________________________________________
b. ______________________________________________
c. ______________________________________________
6 . How do you feel about children socializing during circle time? _______
___________________________________________________
 Finish this sentence: ―When it comes to social and physical needs of
children in my room, I want to make sure…
____________________________________________________
8. Write down one positive comment you can make to children who are
socializing in your classroom. _________________________________
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ACADEMIC
How do you react to this word: academic? Some of us have a negative
reaction when associating it with preschoolers. Others might be experiencing
an adrenaline rush, secretly saying to yourselves “I KNEW it! I knew that
dittos and workbooks would make a comeback. Finally!”
Sorry, Charlie…that‘s not going to be the case here. When I speak of
academic, I mean in terms of cognitive growth. I am referring to the ability to
problem solve and make decisions, that sort of stuff. Children need to be
given opportunities to THINK rather than just memorize rote material. They
need the chance to touch and taste and smell and feel and take in all the
information of the world with their senses. They do not need a ditto telling
them to match the glove with the hand. Leave that to the first grade teachers.
If you want to teach children that a glove goes on a hand, give them a glove.
They‘ll figure it out.
“Oh, DJ”, you mutter…‖That’s a bit harsh, don’t you think?”
Nope, not really. What can be considered harsh is taking a 4 year old and
having him ―work‖ on a worksheet: while sitting down, within the time frame
that you created, while holding a pencil that doesn‘t really fit, and while
sitting by a friend with whom he would rather play. I call it like I see it, folks.
There are other ways to teach children that doesn‘t set some of them up for
failure. It‘s every child that we are concerned about here. Let‘s look at ways
to teach so that we really do leave no child behind.
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Here are some ways to increase cognitive development:
Puzzles – we love puzzles! You can buy them retail, get them on
through online auctions, find them at a garage sale, ask your
parents in the school for leftovers, or, better yet, make them!
(Be sure your puzzles have all their pieces, or you are setting the
children up for failure.)
Manipulative toys make great fine motor as well as
problem solving tools.

Beading, patterning, connecting,

sewing, sorting, building…all of these activities require
thinking. Thinking is what we are looking for here.
A mystery box is a great way to use the cerebellum. (Look, a
brain word! Get it?) All you need to do is take a nicely decorated
box (a used laundry soap box works great), and put 5 or 6 items
in the box. Let them feel inside the box first and guess what is
inside. Or they can take out the items and identify them. Maybe they can
make up a story that uses all of the items as characters. Maybe they want to
draw what they see. The possibilities really are endless.
“So let me get this straight, DJ…you want me to make some type
of a chart showing the children all of the wonderful activities they
can do with the mystery box?”
No, my friend…I just want you to make a box, stick some items in it, and
add it to your room. After they have explored the items, put some crayons
and paper on the table near the box. Maybe you can role model the ―create a
story‖ game by playing it once with a few children. The children will pick an
activity they like and go with it.
“Oh, I get it. Thanks!”
You‘re welcome.
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CREATIVE
My favorite one of the 5 needs is ―creative.‖ I was a very creative
child. I had to be. I caught it from my mother. My mother used to
encourage me to make up poetry on the spot. Don‘t ask me why she chose me for
this…today my sister can‘t write poems to save her life! (Of course, she is a highly
successful business woman working in real estate-maybe that comes from the
endless games of Monopoly mom played with her!?) Alas, I digress...

You know those excuse letters you have to
turn in after you miss a day of school? My
mom told me to write poems instead of
these excuse notes. Here is an example of
my poetry prowess at age 12:

Did you see my
daughter at school yesterday?
Of course not, the flu bug got in
her way!
Don’t be mad at her please...
(she really did sneeze),
and she's feeling much better
today!

I remember my parents were big on indirect praise. They would tell strangers
on the street how wonderful their children were.

―Did you see the poem my

daughter wrote for school? It was so witty! Here. DJ, recite your poem for this nice
man.‖ ―No, Mom, he looks busy.‖ ―That‘s OK, dear, doctors always look busy.‖ ―But
Mom, he‘s in the operating room!‖
OK that didn‘t really happen, but I just wanted to make the point. Let the
children hear you praise them, and be sure to share their creative successes
with their parents. That way, with a little luck and some education from you,
the parents will learn to share the praise at home as well.
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So why am I telling you this? Because you need to know that my creativity
was fostered by being given many outlets to use my left-brain. You too can
generate activities that will allow your class to think creatively.



Ask them questions. ―What do you think about….‖
―How do you think this story should end?‖



Give them the tools to be creative. Open up the art
center all day long. Let them have collage materials and
many different mediums for creating. Paint brushes,
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-tips, old computer mice…anything goes in the art center!



Make up songs and dance with them. Forget your
canary voice and bad back for a minute and enjoy.



Introduce them to the arts. Bring in music from
around the world, and some coffee table books of art
collections.



Recycle in your classroom. Let the children think
about different uses for everyday materials. Make a
game out of looking at items differently.
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EMOTIONAL
Children are given their introduction to handling emotion from their primary
caregivers. If they see anger and frustration as a central theme in their life, then
anger and frustration is what they will display. They can (and often do) change
their reactions to situations as they have experiences with others.
If it‘s not already identified as one, your classroom should be a safe haven
for emotion. The children need to be able to feel happiness, sadness, anger,
frustration and disappointment, satisfaction, accomplishment, and know that
they can share their feelings without being chastised or belittled by others.
Here are some ways you can help create an emotionally safe classroom:
Help children identify their feelings.

Children need to know that

their feelings are validated. When they cry, say, ‗You seem sad. Are you?‘
They might also not want to tell you. Sometimes for young children, sharing
their feelings may mean they will get in trouble at home. Your consistent
reminder that sharing your feelings is OK might help them open up to you. A
popular tool you can use to help them is a puppet. You can make a set of
popsicle stick puppets, and draw faces to depict different emotions on each
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If the child willingly shares his feelings (i.e., ―You are making me angry!‖),
thank him for sharing what he feels. Validate the emotion, and remind
him that it is OK to feel. What should you say if a child hits a friend and says,
―I did that because I was angry‖? When the child shares his feelings, I always
thank him for identifying his feelings, then discuss that there are better ways
to express anger.
Leave your misery at the door and let children feel whatever it is they
need to feel. Just because you may be in a bad mood doesn‘t mean the
children should be. (The term ―if momma ain‘t happy ain‘t nobody happy‖
does not apply here!)
Use your smile, your eye contact and your kind words to help the child feel
safe.
Remember that some children only know one way to react. Keep in
mind that when they are mad, they might act hysterical, because they only
know that response. Don‘t belittle, correct, or talk down to a child because
their reaction is inappropriate. Let them act the way they know how, then
give them alternate ways to respond.
Remember why you chose this profession. You became a teacher of
young children because something deep within you wanted to help children
grow. (Or you very enticed by the reduced tuition for your own children!)
Either way, chances are great that you have remained in this industry to help
these beautiful spirits learn to cope and live in today‘s world.
15 minutes of laughter burns 40 calories.
That adds up to 160 calories per hour, the same
amount of calories burned doing housework for one hour. I wonder if you
laughed WHILE DOING housework would you burn 320 calories in one hour?
“No way, DJ...no one laughs when doing housework!”
Good point.
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Chapter
Three
Review

The children asked me to make sure you
understand that they need:



Social opportunities. Quiet games that

last 30 minutes aren‘t going to work. They need
time to be in groups and also play alone. Create
a quiet space for when that need arises.



Physical activities every day, several times a day. If they get
fidgety during your circle time, stop circle and get dancing.
You can return to circle later.



Academic opportunities. They need some problem solving
challenges to get them engaged. Don‘t give them worksheets.
Give them things to hold and smell and shake and drop. Ask
them questions and record their answers. Show them you care
about their brilliant insights and opinions.



Creative outlets. The children love to paint and color and
sing and dance and make up songs and draw pictures and
scribble and tell fibs. They love to be creative. Listen to them.
Look at their work. Talk about their work. Bring in materials
for them to use creatively.



Emotional safety. They might get angry or frustrated or sad,
and need to know that you are there for them. They need to
feel validated when they are sad and not just hushed and
patted.



Celebrate successes!
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Step-by-Step Guide to Discipline

OK, so now that we are aware of who we are dealing with
and some of their particular needs, let‘s look at what you
really want to see happening in your classroom.
What expectations do I have for the children?
I want to create a classroom where the children are/can
be/feel:
1.

2.

3.

4.

Reality check:
Double check your list, keeping in mind the
developmental stages children go through. Expecting a
class of 3 year olds to be able to multiply is just a bit over
the top!
Chances are your list included some of the following
terms: be happy, feel safe, feel capable, keep their hands
to themselves, eat their own lunches (as opposed to their
friends‘ lunch,) etc. These are rather common and
normal requests. So, how can we share this information
with the children? You could sit them down, pull out
your sheet of paper, and begin by saying, ―Hey guys, last
night I was thinking…we have entirely too much chaos in
this room. So, effectively immediately, there will be a
zero tolerance policy on biting, hitting, calling people
‗poopy heads‘, and oh, Joe, there will be no peepeeing on
the Lego's®. Does everyone understand the rules?
Great! Well, let‘s be careful out there!‖
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Think that‘s silly? How about just writing the rules on a poster? You
know—the list that says ―No Hitting, No Kicking, No Hurting our Friends‖ These three year olds will be able to review it every morning as they hang up
their coats and get a cup of coffee! What are we thinking people?!
There are only a few tried and true ways of communicating with the children.
Become the ideal role model. Passively or actively, children will copy
you. No matter what you say or how you say it, the children will do as they see
being done. Would you like the children to become more cooperative? Use
cooperation skills when working with other teachers, or when speaking with
the children‘s parents. Are you looking for a group that doesn‘t yell or shout
inside? Be sure to use your inside voices to tell them that.
Give attention to the behavior you want them to repeat.
Thank them for sharing, or for using their inside voices. When they return
toys to the bin, give them a smile or a wink. Let them know you saw them
flush the toilet by giving them a thumbs up. These little actions will go a long
way. This attention is actually the lesson they need. This is equivalence of
having an owner‘s manual for them. They look at you for re-enforcement in
the same manner as you reading the book that came with your new car. They
need this from you in order to learn. Don‘t deny them this important step in
learning. By giving attention to the negative behaviors, they are going to
repeat those, thinking that those behaviors are the ones you want to see more
often.
Look into their eyes when you speak to them.

I remember a

wonderful teacher using the phrase , ―Look in my eyes so your ears will work.‖
There you go. Try that one. It worked for my son when he was 2. Now he‘s
14, and I can‘t even see his eyes any more because his hair is so long. But his
ears work! (You‘d think he‘d take the initiative to get it cut wouldn‘t you?
Oops, I digress!)
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You‘ve heard this next one before, so don‘t be surprised.
Tell them what you want—not what you don’t want.
―Stop running. Don‘t hit your friend. Quit yelling.‖ All of these sentences
can be misinterpreted by even the smartest child. When my 17 year old was
three, he was the size of an average six year old. (He is currently 6‘5‖ and they
say he has a few more inches to go!) Anyway, he would hug and squeeze and
grab the other children in an attempt to be their friend. Every morning I would
repeat this mantra on the way to school, ―OK, Danny, no hitting no hugging no
kicking no squeezing. My little giant would smile and repeat back to me ―OK,
hitting, hugging kicking squeezing, mommy!‖ It was cute at the time until we
realized that he was truly processing these rules as acceptable. Give them
positive terms for the action you want. Instead of saying ―No running‖ try
―Walking feet, please.‖ ―Hands to ourselves‖ replaces ―Stop hitting!‖
Praise both directly and indirectly.
Children listen with half an ear. They have many things to absorb in a short
period of time, so they listen to you while thinking about other things. This is
why you must remind them exactly what you want. When you go on your
rampages with the ―I told you not to kick Susie…‖ speeches, they translate all of
that into the ―wa wa wa‖ that Charlie Brown and his friends heard from their
adults. Instead, why not try ―Friends are for loving, balls are for kicking.‖
There are several other ways to relay to the children what you expect from
them. You can create an environment that promotes appropriate behavior,
organized in such a way that the children succeed on their own. You can create
spaces in your classroom just for the children, and you can change some of
your communication techniques to encourage appropriate behavior. Each of
these actions are covered in the next chapters. So, grab a cup of green tea and
sit yourself down for some more learning!
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Chapter
Four
Review



Children will repeat behaviors in order to get a
reaction from you.



When speaking to children, look into their eyes.



Tell them what you want—not what you don‘t
want.



Give attention to the behavior you want them to
repeat.



Become the ideal role model.



Praise both directly and indirectly.
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Yeah! It‘s time! We are now going to look at the
environmental setting of the classroom and how it affects
behavior.
The environment is by far the most important element
in promoting successful behavior. Children need
structure; they thrive upon it. In fact, when put in
an environment that is obviously out of control, children
will seek to find the one area where they can have a sense
of control. Perhaps you can recall some classes where all
of the children were actively engaged while in other
rooms there was sheer chaos. This is why your set-up is
so vital.
The theory of center based learning has taught us the
need to create a minimum of 8 different areas for the
children to work in through out the room. By having
different stations of the room to choose from, each with
interesting activities, the children become engaged
quickly and feel in control of their environment. I
encourage you to think through the layout of your room
very carefully.
I‘ve seen many classrooms where the ―areas‖ to play in
were all lined up against the wall, and the tables were on
the inside of the area. This is not an ideal set up. When
you set up your room, move the furniture to create
―nooks‖ to work in. This helps the children understand
the boundaries of their work space and helps prevent
running room.
Here is an example of a center based classroom.
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I know your classroom is small. I know it seems that you can‘t create centers. The
work involved in creating this space is challenging, but sooo worth the effort when you
see 18 children completely engaged in different activities, all learning!
NOTES: The gray shaded area is carpet. Circle time area doubles as space for all the
housekeeping area. Blocks and transportation are together and in a corner so there can
be no foot traffic interruption the sculptures. Library has many soft smushy pillows to
sit on. Table toys bookcase is directly near a table so the clean up is easier. Computer
center can also share a listening center, since both areas require headphones. Art materials include free art materials, glue, hole punches, paper and other medium, glue,
sticks, scissors, crayons, markers, cotton balls, a box for scraps, etc. Don‘t scrimp here!
Art is located as near to a sink as possible. Ideally the easel is always open, so the children can use markers, or crayons, or paint while standing up.
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If I were to come into to your room for the first time, would I be able to
identify where the toys go? Will I put the puzzles in the puzzle place? How
will I know the place where things go?
How organized are your cabinets? If you open the overhead door to your
own cabinet do things start to fall out? Or does everything have a place? What
about the blocks? Are they tossed into a laundry basket, or have you given
them a specific area on the block shelf?
I‘m looking for some materials to do an art project.

Where are the

crayons? Are they shards of crayons past, or are they usable instruments for
my tiny hands to grasp? Is there a place to get some paper? Or do I have to
sort through tons of junk paper to find a piece to color on?
Now, don‘t start getting all huffy and upset at me. I am just asking these
questions because when I imagine being 4 years old and walking into the
environment where I am about to spend 15-60 hours per week, I think I‘d
want to feel a sense of control when it comes to my surroundings . And that
includes knowing where the paper and crayons are.
Oh, while I am thinking about crayons and such, let me teach you a rule of
thumb. If you close a center because some children were disrespectful, (a
common teacher retaliation process), you are not helping those who were
behaving and NEED to use that center. Please oh please look for other ways
to handle a situation so that it does not result in closing a center. Thank you.
Being organized includes proper maintenance of the room. If a puzzle has
a missing piece, make your own replacement piece or just recycle the entire
puzzle. How many children explore in your art area? 3? Great! So why do
you have 10 aprons? You only need display exactly what you need. Store the
rest! You have a 10 CD holder in the music center. Guess how many CD‘s you
display? 10! Not 13, just 10! That‘s all the storage space allows. You have a
box of table blocks. They are spilling over there are so many. What to do? Get
a second box! Or a bigger box. Or donate! Don‘t allow for the disorganization
and your children will follow your lead.
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Manipulative toys always seem to give us a challenge. As a consultant, I‘ve
walked into my fair share of classrooms where the teacher would be sitting on
the floor near the manipulative table, sorting the items back into their proper
boxes. Good teacher! You have excellent sorting skills! What about your
children? Let‘s teach them how to do this! The truth is, the toys become
strewn all over the floor when the children do not know where they go, what
they are for, or even the expectations for returning them.
Have you experienced Center Based Learning? Not that I think you don‘t
get it, I am asking because some people are giving center based learning a bad
rap. CBL, as I like to call it, is actually brilliant! It allows the children to be in
control of their environment, (and we all know how much better it feels to be
where you feel in control), gives them the chance to decide what they want to
do, and even lets them play with a certain friend, if that is what they choose to
do. Also, because they are engaged, I can take some time to work on specific
skills with individual children. I call that a win-win situation, don‘t you
agree?.
“How do you feel about the children who play in the same area
ALL DAY long? Shouldn’t I guide them to a different area to play?”
This might be where we differ. See, I think the children should be allowed
to play where THEY need to play. Think about their day. Adults tell them
what to wear, what to eat, when to

sleep, when to go potty,

when to go to school, when to turn

off the tv, how to color,

how to treat their brother, when to

say please, the list goes on

and on. I say give these little

people a break! They have

only 3

hours in your

morning class, and 2 1/4

of it is used up with

routines and things not in

their control. And now

you want them to leave

the blocks. What is the

problem with BLOCKS?
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I understand what you might be thinking...some parents are concerned that if
the child stays in blocks for a month, and doesn‘t go to any other center, they will
grow up to be a bit obsessive, or not well rounded, or worse yet, they could become
a builder! (The last comment was joke...nothing is wrong with being a
builder...some of my best friends are builders!) Realistically, parents may be riding
you to get their child to play at a different center for any number of reasons. The
truth is, this child loves the blocks. This child is getting something out of the
blocks, and it‘s working for him/her. I suggest you let the child stay. If you are so
very worried that this brain may not function outside of the block area, feel free to
add paper to the center and encourage him/her to draw their construction. Ask
them about the story of what they are building. Add little plastic people from
housekeeping to encourage dramatic play. Put some construction equipment
puzzles into the block area for a week and let them play with those. Feel better?
Now, let them get back to the blocks. It‘s what they love.
Let‘s look at your centers. Are there at least 8 areas in the room that the
children can work? What are they?
1.

2.

3.

4.

5.

6.

7.

8.

“DJ”, you sigh, “8 areas? How am I ever going to come up with 8
areas?? And to top it off my room is soooo small, where am I
supposed to put them all?”
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I feel your frustration and I am here to help! You probably already have 8 or more
areas, but don‘t even know it. Below is a list of the centers I can think of in 30
seconds or less:

Dramatic Play

Computers

Math

Housekeeping

Arts and Crafts

Music

Easel

Science

Sand/Water

Writing

Block

Snack

Manipulative toys

Books on Tape

Blocks

Puzzles

Transportation

Library

Library

Living things

Whew! How did I do? Let me see…20 areas in under 30 seconds! I bet
you can even think of more centers if you put your mind to it. Now go back to
the last page and add to your list!
“Done. But here’s my question: Do each of these centers need to
have a specific location, or can a few of them be mixed together?”
Great question! Actually, the reason we call them centers or areas is that
they are in a specific location in the classroom, one where the children can go
and focus solely on that activity. It is part of my ‗divide and conquer‘
philosophy. If you have 10 centers and 30 children, the little ones can each go
to areas that have 3 children or less, creating a much better opportunity for
success.
Having said that, I also need to share that I understand some classrooms
are really very small, so puzzles and manipulatives may have to be in one area,
and transportation may need to combine with blocks. Use your imagination
when combining centers, so that they make sense.
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Art is best located nearest the sink, and on a cleanable surface.
There should be a small shelf that holds materials directly nearby.
An easel can create the center, but this area will also need a small
worktable.

Reading/Library needs to be in a quieter area of the room.

Whoo likes
to read?

Try to get this away from the blocks. This area needs to have
some soft items to lay on and maybe a beanbag chair, child
sized stuffed doll, several pillows, quilt, etc. One of our
classrooms has a standing lamp in the reading area to give
better light as well as add a homey atmosphere. Don‘t forget to use homemade
books, class made books, books in foreign languages, etc.

Transportation and Blocks can be near each other, since
they are naturally combined by the children. These areas
need to be away from traffic. Children who are building need
to have a space where they can create without having
someone walk by and knock it over. This area can also have a
separate carpeted area to help muffle the sounds of falling blocks!

Manipulative Toys are best placed in an area closest to a
table. Children should not have to drag their toys around
the room looking for a place to play. In addition, try to have
homemade activities to balance all those store bought toys.
They have plenty of store bought toys at home and easily get bored with them.
By creating toys and games, you keep their interest alive.
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Snack Center: “Snack Center? You mean, in the staff lounge?” No,
I mean in your room. This center allows children to eat their snack as they see
fit. There are some parameters

for these areas, though. Here they

are: The center is opened for a

30-45 minute period of time, during

which children may go to the

center, take their snack and eat.

How do they know what to

do? Because you, the ever

patient teacher, will show

them. By creating a set of

rebus (picture) cards, you allow

the child to see the five step proc-

ess involved in taking snack. The cards explain:
1. Wash Hands 2. Sit Down 3. Take One

4. Enjoy

5. Clean Up

NOTE: For health purposes, you will need to sanitize the table after each
child has finished eating snack. For this reason, if you have no extra help, you
may not be able to open a snack center, rather just have a snack time.

Listening/Books on Tape: Oddly enough, this center does not need to be
near the library.
This is an active center, because the child is changing
tapes, rocking back and forth to the background music,
and maybe even reading aloud. This center can be a one
or two child center, with several (not too many) choices
of books, an easy to use tape player and a pair of headphones.
Want 2 children to read at the same time? Radio Shack has a Y prong that
you can connect to the cassette/CD player‘s headphone jack. It has two prongs
on it, each one able to handle one pair of headphones. Voila! Dual sounds!
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“OK, I’m catching on, but how do you let them know that there is a
specific number of children in each center?”
Boy, I like the way you think! This part is up to you. Ask three teachers how
they maintain center management and you will get 5 different answers. Let
me give you a few of the most popular ways to manage centers:

3

Outside each area, create a small sign with the number to indicate
how many children may safely play there. Some teachers prefer to
add dots to represent the number.

2

Other teachers prefer to use icons that
represent the center.

In some classrooms, the teacher makes a
card with the child‘s name on it, and the
child takes his name and places it on the
Velcro that is on the sign.

3

Anna
David

If you put the child‘s name onto a clothespin, they can clip it to a board that is
hanging outside of each area, identifying that they are busy in there.

Whichever way you identify the center or the child‘s name, be sure that the
children understand this concept. Most of the teachers I speak to say it takes
a good portion of September through November to get this concept
understood by the three year olds, but after that, the rest of the year is pretty
much a breeze.
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“I’m getting to like this whole CBL philosophy. Let me ask a stupid
question…”
There are no stupid questions…
“Well, this one might be. How important is the actual set up of the
shelves? I mean, do the toys have to be in buckets that are labeled
and all?”
Excellent observation! There is a level of thoughtfulness that should go
into setting up the areas for the children. You want to make it easy for them
to find, play with and put away their toys. In order to do this, may I suggest…

The tray can simply be a cafeteria-style serving tray, an
unused pizza box, or a placemat. I prefer trays since they are
sturdy enough to carry heavier items. On top of these trays
are plastic shoeboxes, or other small container (preferably see
thru so they can tell what is inside). The child takes the tray with the container
on it to the tables, plays with the items and returns the tray to the shelf when
finished.
“Where does the tray go?”
Aha! I thought you might never ask! The answer is ―It‘s all in the labeling.‖
Say you have a container filled with gears. On the container is a star. The
star

is the same as the one on the shelf. The child knows that when he is

done with his activity, he will take the container, put it back onto the tray, and
carry it over to the space on the bookcase with a star on it.
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I hear you out there! You are telling me, “I do that, but I take the picture
of the gears from their box and tape it to the shelf and the
container.” OK, do that. But what are you going to do when you change
your centers every month? Are you going to have to peel off the label from the
container and the bookshelf? Not me! I would much rather just take out the
old toys and replace them with new ones, and be done with it! Also, I prefer
labeling with icons, because there are a few variations you can make, and
actually create a game.
The best three‘s teacher in the world lives in Las Vegas. She would take
the containers and, depending upon their center, have different types of icons.
For example, in the science center the icons were umbrellas, shells, fish,
magnets, etc. In the art center, the icons were different colored splashes of
paint, or a paintbrush, etc.
Not to be outdone, a four‘s teacher, same school, put numbers on the shelf
in the math center, and dots on the containers, so the children had to also
identify which numbers matched. See, everything can be used to teach
directly or indirectly!
“I like that idea!”
Thanks.
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Review



Center based classrooms allow the children to
make choices throughout their day.



Create a minimum of 8 centers in your room.



Create a formal way of managing centers so the
children clearly understand the guidelines. This
will allow for less stress and more fun!



Change the materials in your centers often.
Once a month is good.



Be creative in your labels for the containers.

42

I‘ll take a moment for questions before we go further.
You, in the living room, what‘s on your mind?
“DJ, can you explain the difference between
Developmentally Appropriate Practice and
Multiple Intelligence Theory and Reggio, and all
those other buzz words I keep hearing?
Teaching styles, theories, philosophies and cities in
Italy are all wonderful topics of study. However, since the
focus of this book is discipline, let‘s just look at DAP and
MI, and save the others for my next book.

What makes something DAP?
This has been a question that has floated over the
heads of early childhood professionals for many moons.
How can you state that something is DAP (utilizing
Developmentally Appropriate Practice)?
A few years ago, I was given the honor of participating
in a training under the supervision of Thelma Harmes
and Debby Cryer, authors of the Environmental Rating
Scales and other validation programs, to understand how
to reliably validate a program. We used the books they
authored, the ECERS and ITERS Rating Scales.
These scales are used to help us increase the quality of
our classrooms through identifying practices that are best
for young children.
It was through this program that I began to truly
understand what was needed in order to offer a
developmentally appropriate program. (Thanks, Debby
and Thelma!) I encourage you to take a look at these
scales.
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A Program is Developmentally Appropriate
when the following occurs:



The classroom environment, curriculum, schedule and routine are
created with knowledge of the stages of growth for children, and
anticipate changing environments as children move into different
stages.



The program responds to the various needs of children of all
backgrounds, learning styles, and personalities. No child is excluded.



The activities are chosen by the children, however, the overall plan is
created by the teacher who has specific goals and ideas for the
children‘s growth. Teacher-directed activities are limited, and even
then, the children who are not interested in participating need not
be punished for their choice.



Teachers support the learning styles of the children and use their
supervisory status to facilitate, encourage, question, model and
honor the children‘s uniqueness.

Having read this, how do you rate in the DAP department? Are you taking
care of your children's needs? (Review SPACE on page 14 )

How do you fare

when it comes to knowing each child's uniqueness? Would you say the
majority of the time spent in your room is child directed rather than youdirected? How often do you find yourself looking for color sheets of dot to dot
and color by number sheets to keep the children busy?

Take some time to

think about your answers. Change is hard, I know. But the results are
beautiful. You will feel so proud of your children and enjoy your classroom so
much more when you work to adopt developmentally appropriate practice for
yourself.
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Let’s talk about Multiple Intelligences
Dr. Howard Gardner, the originator of the theory of Multiple Intelligences,
has redefined the concept of intelligence. His work has forced people to
reevaluate not only the definition of intelligence but also our approach to
learning and teaching.
The 8 natural intelligences are:
1. Linguistic: Children with this kind of intelligence enjoy writing, reading,
telling stories or doing crossword puzzles. These are your Chatty Cathy‘s...the
ones who tell you EVERYTHING. Linguistic intelligence is strengthened
when you ask a child to dictate a story to you, or at the housekeeping center,
or even during snack if you let them talk during snack. (See why socializing at
snack is so important?)
2. Logical-Mathematical: Children with lots of logical intelligence are
interested in patterns, categories and relationships. They are drawn to
arithmetic problems, strategy games and experiments. Encourage this
intelligence by asking questions (how many toes do you have?) and creating
graphs in class, and by offering chances to prep food and measure. How
much math calendar time really teach? About as much as eating at Taco Bell
makes you fluent in Spanish. Calendar is not the end all for math...it‘s one
more piece of the numbers collage in class. Offer lots of opportunities to
count, measure, compare and sort. There‘s you math.
3. Bodily-Kinesthetic: These kids process knowledge through bodily
sensations. They are often athletic, dancers or good at crafts such as sewing or
woodworking. They are not necessarily hyper, just physical. Sitting ―criss
cross applesauce‖ is a huge challenge for them, and when they try, they will
be so focused on that one aspect of circle, they will absolutely get nothing out
of the circle experience. Know that, and you may look at circle time
requirements a bit differently.
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4. Spatial: These children think in images and pictures. They may be
fascinated with mazes or jigsaw puzzles, or spend free time drawing, building
or daydreaming. These are your lego-maniacs. ―I spy‖ is a great game for
increasing this intelligence.
5. Musical: Musical children are always singing or drumming to themselves.
They are usually quite aware of sounds others may miss. These kids are often
discriminating listeners. My son, Dan, the tall one, kept asking why there
wasn‘t as ―School House Rock‖ song for memorizing the presidents. He loved
to learn through music, and felt lost without it.
6. Interpersonal: Children who are leaders among their peers, who are good
at communicating and who seem to understand others' feelings and motives
possess interpersonal intelligence. You can exercise this intelligence by
asking perceptual awareness questions, such as ―How do you think
―Corduroy‖ feels right now?‖ Or, ―I have a big smile on my face today, does
anyone know how I must feel?‖
7. Intrapersonal: These children may be shy. They are very aware of their
own feelings and are self-motivated. They need to be respected for having this
intelligence, and allowed to be themselves.
Naturalist: These are the worm catchers and the ones who love the earth.
Many of them will become vegetarians. (That‘s a non-scientific comment!)
This intelligence can be encouraged by allowing the children to dig for worms,
study bugs, plant leaves, and water the grass. The more they can connect with
nature, the faster this intelligence grows.
As you have seen, you can add to each of these intelligences by interacting
with the children on different levels. Did you know that learning centers can
also encourage the growth of these intelligences? Look at different areas of
the classroom, and see where you can add to challenge the children. I‘ve
added a chart to help you get started.
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Areas of your classroom that teach to certain intelligences
Intelligence
Linguistic

Also known as

Centers or activities that
encourage

word smart

Reading Center/Listening to Books

verbal

on Tape/Storytelling/

talker
Logical-

number/reasoning

Math Center/Puzzles/Patterning/

Mathematical

smart

Activities/Tracing/Graphs

math whiz
Bodily-Kinesthetic

Spatial

Musical

Interpersonal

Intrapersonal

Naturalist

body smart

Recess/Swimming/Dancing/

physical

Fine Motor/Manipulative Toys

picture smart

Patterning/Tracing Designs/

visual learner

Stencils/Mirror Drawing

music smart

Singing/Clapping/Listening to Tapes

musically inclined

and CD‘s/Rhythm Sticks

people smart

Circle Time Discussion/Books on

outgoing

tape/Shared Reading/Role Playing/

people person
self smart

Memory Games/Questions and

introspective

Discussions

quiet
nature smart

Nature walks/Live pets/Herb
Gardens/Collections
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There are several different teaching styles. Each one
contributes to children‘s behavior and growth.



Developmentally Appropriate Practice refers to working
in unison with the child‘s development ability.



The MI theory recognizes that children have different
intelligent capabilities and by ignoring some of these
your could be eliminating a big part of a child‘s
personality.



Choose a learning style that works for your children and
build your plans around them.
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There are several reasons young children
misbehave:


They are looking for attention,



They are experiencing new emotions and need tools to
manage them,



They are curious,



They are trying out new boundaries.

Young children are brilliant. They spend their days
learning about the world without getting that information
from a book. They are persistent. They will walk and fall
and walk and fall without regard to what others think
about them. They are relentless. Until they understand
how something works, they will repeat an action over and
over again. They are so loving. They will mimic you and
try to do what you do because they want to be like you.
When my youngest son, Nick, was a little over 2 years
old, he would sit on the counter in the bathroom while I
put my makeup on each morning. We would talk about
how Mommy is making herself pretty with the makeup,
and how each item worked. (I was a new mom, so don‘t
judge me!) One afternoon, I came into the bathroom and
– you got it – Nick was sitting on the floor with my bag of
makeup, putting on the lipstick. He looked great! He
smiled and said to me, ―Look, Mommy, I pretty too!‖
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How would you handle this? Before you decide, let me tell you:



I had never told Nick that Mommy‘s bathroom was off limits.



I kept the make-up in the cabinet under the sink, and within reach.



I lifted him up onto the counter each morning to ―keep me company‖.



I taught him what each item did to make me ―pretty‖.

I think it‘s quite obvious in this case that the boundaries had not yet
been set and that Nick was doing what was natural for a child to do. It was,
in fact, my fault that Nick covered himself in make-up and looked so great.
I set him up for that. However, had I taught Nick the rules and laid out the
boundaries, what then? How are we to interpret that?
Sadly, a mistake that caregivers often make is one of mis-interpretation.
They will look at a situation and interpret it as if they had performed the
injustice themselves, and assume that their reasoning is the same as
children. This is a huge mistake and we need to stop doing this.

Stop putting
adult motivation

behind children’s
behavior.
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The Story about Joe
When ―Joe‖ (not his real name) was a little over 3 the teachers would
encourage him to go potty in the toilet. ―Pull your pants down, Joe, and go pee
pee. When you go pee pee, you can move to the 3‘s room! C‘mon Joe you can
do it! The pee pee goes into the potty, Joe, not the
diaper. You have to take off the diaper and put on the
big boy pants. Wow! Look at your big boy pants. Miss
Susie, look at Joe‘s big boy pants! I am so proud of you
Joe! Now let‘s pull down those pants and go pee pee in
the potty! Yeah Joe! Look, everybody, Joe went pee
pee in the potty. Come see. OK, Joe, you are now a
big boy! You have big boy pants and go pee pee in the
potty! We are so proud of you.‖
(4 months later, in the threes room)
―Joe! Pull your pants up! What are you doing with your pants down! We
do not need to see your underwear! Joe, get out of the bathroom when Tom‘s
going potty. No one needs to see his potty. That is private. Joe! Stop showing
us your underwear, or I will need to speak to your mother!
Joe is thinking: Huh? Teacher, what is your problem...don‘t you know
what they are doing next door in the 2‘s room? I was a hit in there, now in
here the rules have changed. You guys are nuts...
We have to look at where the children are emotionally as well as
cognitively and physically. There is no need to push Joe to potty training if he
cannot control his bowels. Sometimes the pressure we put on the children is
not just undue but hurtful.
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SOCIAL NEEDS AND YOUR DAILY SCHEDULE
Look at your classroom schedule. How balanced is the group time v.
individual time in your classroom? A schedule that offers all group time limits
the opportunity for the children to be social on their own. Since being social
is one of their important needs, the children will FIND a way to be social,
which might be interpreted by you as misbehavior.
By creating a schedule, what you are really doing is creating a routine for
the children. You are allowing predictability into their lives, which adds to
their sense of security and control. This is why some schools have a very
similar schedule:
8am

Drop off, play in centers

9:00

Circle time, read a story

9:15

Wash up and get ready for snack

9:30

Snack

9:45

Art time

10:00

Outside time

10:30

Line up to go inside, wash hands and go potty

11:00

Story time

11:15

Music

11:30

Wash hands and get ready for lunch

11:45

Lunch

12:15

Go potty and get ready to nap

12:30

Nap until 2pm

2:00

Get up go potty and start the cycle again
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Can you see where that last schedule can cause stress for some children? Lets look
at the number of choices they have to be themselves today.
At 8, they can play in centers, and they get to make decisions again when they go
outside at 10. After that, the teacher has pretty much given them directions. They
are told when to potty, when to line up, when to eat, when to be creative, when to be
physical, and when to listen to a story.

Although the schedule appears to offer a

full day, the little guys are given limited small group or individual time. Let‘s look
at a different schedule, one that offers more choices.
8am

Drop off, play in centers

9:00

Circle time, read a story

9:15

Go back to centers, individual children wash up and snack as they get
hungry.

9:45

Art time (Offered all morning, with materials on the table and lots of
teacher encouragement for those participating)

10:00

Prepare for outside by encouraging those who may need to remember to
go potty before hand. Outside time.

10:30

Go inside as a group, carefully, and move to centers while a few children
at a time are toileting as needed.

11:00

Centers are open and music is playing. If there is a special teacherdirected music class, those who want to participate can, those who choose
not to can continue to play quietly or read so they do not disturb the
group.

11:30

Hand washing is done in small shifts so children can continue their
projects and centers.

11:45

Lunch

12:15

Go potty and get ready to nap

12:30

Nap until 2pm, then get up go potty as needed and start the cycle again
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Can you see the difference? The child has much more control in the second
scenario. They have time to finish activities, eat snack when hungry, go potty when
the need arises, etc. They are not forced to wait in line, bored, while others potty,
and can wash hands when there is actually room at the sink, not have to stand in
the same line. The activities are the same fro both schedules, , just planned in a way
that allows the children to participate as they become interested. Some children
will always join the group. Others may not. Understanding this is a big key in
helping them become competent adults.
But DJ, I cannot believe you allowed them to eat snack in small
groups, or only expected a small number of children to do art. What
about the parents?
They can do art whenever they want to, as well.
Oh, you mean how do you handle the parents? Hmm, very interesting
question. Parents are wonderful creatures and have their own set of issues. They
need some guidance as well. Let‘s cover that in chapter 8, shall we?
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Chapter
Seven
Review



Children misbehave because:
They are looking for attention
They are experiencing a new emotion
They are curious
They are trying out the boundaries.



Before correcting a child‘s behavior make sure you
know if she was given any boundaries. Don‘t assume
she knows the rules of the game.



Make sure you are staying inside the child‘s
developmental levels. Expecting young children to sit in
large groups for long periods of time will not work.
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This chapter is going to cover the most common forms of
discipline:

redirection, logical consequences, taking

ownership, and time out. We will cover how to prevent some
of the behaviors and when to use specific techniques. Please
remember that each child is an individual and the plan you
create for them may vary slightly as their needs are different.
Nonetheless, if you look at each child with love in your heart
and faith in both of you, you will be much more successful at
guidance.

Before making a decision, ask yourself...



How is the environment set up? I‘m looking for at
least 8 centers that are open and available
throughout the day. Bored children are annoying.



Can she go to areas that she chooses during the
day? Or is she told where to play? When you choose
her centers, she loses a piece of control.



Is he hungry? Could he use a snack at arrival?
Some mornings it is hard for parents to feed their
children, and low blood sugar can irritate the best
of us.



When you speak to her, how is your tone?
Supportive? Condescending? Children can tell by
the way you speak to them whether or not you
respect them. She needs to feel validated and
loved.
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Do you interrupt group activities to correct him? This is humiliating,
plus offers other children ideas for how they can get attention from you.



Do you single her out among the others, or are you fair to her? This only
widens the gap between her and the others.



When correcting him, do you call from across the room, or go directly to
him and look him in the eye? Calling across the room is humiliating to
them, and a poor role model from you.



Do you correct her for behaviors that you didn‘t witness, because the
children told you she did it? Make sure you are correctly identifying
behaviors, especially now, since she is probably on the class hit list.



Is there any job you can give him to do when you notice he is about to
get annoying? It‘s during that time that you need to redirect him, and
help him become engaged again in an activity.



Modeling is an excellent way to help children. Sit near her when she
plays, and if she interrupts or grabs a toy, simply talk to her quietly
about what she could do instead. ―Here, Rachel, let‘s use our words and
ask for the toy. Mark, may we please use the truck now?‖



Does she come in tired? Does she need a bit of a rest first? Early
arrivers should be given a chance to catch up on sleep if they need it.



Do you have more teacher-directed time or child-directed time? You
want more individual play v. group time. Circle, lunch, music,
reading...these are all group activities, no matter how fun they are.
Sprinkle them into a sea of individual activity.
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When an inappropriate behavior is spotted, observe the behavior and then make
changes accordingly. I prefer to try this order first.
 Preventive maintenance (classroom environment set up for success, 5 needs
met, interaction with children on an individual basis, DAP utilized, etc. )
 Redirection
 Logical consequences.
 Taking ownership.

Redirection
One of my favorite methods of guiding children‘s behaviors, redirection takes a
bit of creativity and flexibility on your part.
When my niece, Becca, was two, we were at a family get-together. My brother
gave her the TV guide and asked her to give it to me. When Becca came near me,
I immediately grabbed the bowl of popcorn and said, ―Here Becca, have some
popcorn!‖ Becca dropped the TV guide and took a handful
of popcorn. Then she walked back to my brother.
My brother reminded her, ―Go give the TV guide to Aunt
DJ.‖ Becca would then toddle back over to me, only see
the popcorn and drop the TV guide once again. This game
went on for what felt like forever. My brother and I were laughing so hard it got
the attention of my sister, Becca‘s mom. The three of us continued this activity
until my sister realized that her daughter had eaten close to half a bowl of
popcorn!
Now, I am not endorsing serving popcorn to a 2 year old, (choking hazard) but
this shows exactly how easy it is to redirect a child. Of course, please be sure to
use your newfound knowledge for good, not evil!
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Can you see how the redirection piece works? This is a great way to get the
children to stop the behavior they are doing (or about to do) and focus on
something else.
Let‘s take a scenario very common in 3‘s rooms. Billy takes a plastic
hammer and looks over at his friend, Bobby, with what appears to be intent.
Is this the time for redirection? If you think that the child can quickly stop
the behavior they are exhibiting, then go for it!
“I don’t get it, DJ. Why are we just stopping the behavior? Is that
really how they are going to learn?”
No, they are going to learn by experience and observation and guidance.
Redirection is a form of guidance. By moving the child away before he hits his
friend, you have stopped what could become a habit, or a bigger problem.
“But shouldn’t he go into “time out” or something? He almost hit
his friend!”
The keyword here is ‗almost.‘ He didn‘t hit his friend. His behavior has
been stopped. At this point in time, whether it was stopped by you or him
doesn‘t matter. All that matters is that no one was hit, so no further direction
is needed.
“Hmmmm, well what if he DOES hit his friend and you didn't get
there in time to redirect him?”
Then you have to look more in-depth at the situation. If he hit his friend
accidentally, (he was playing with the hammer and just bopped his friend
instead of the golf tee), then compassion and teaching is what is required.
‗Bobby, you hit Jimmy with the hammer. Hammers are for hitting the golf
tee, not our friends. Please use the hammer on the golf tee.‘
If he hit his friend deliberately, (and you know this because you watched
him pick up the hammer, head to Jimmy and hit him directly on the head),
you have a different situation, but one that still requires compassion. I suggest
you look at logical consequences, the next method of discipline.
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Consequences
Childcare experts agree that using consequences is a much more effective way
to discipline than using punishments. Consequences help children understand
and change their behaviors and, because they are not harsh, arbitrary
decisions made in anger or frustration, there is no chance of physical or
emotional punishment.
There are two different ways to look at consequences; natural or logical.
In a natural scenario, surroundings create the consequence for inappropriate
behaviors. For example, if you go outside in the rain barefoot without a
jacket, you will get cold and wet. Or, if you stay up late, you will be sleepy the
next day.
Logical consequences, created by either the children or someone of
authority, are consequences directly related to the behavior. For example, if
you spill the milk, you will need to clean it up. If you use the hammer
inappropriately and hit your friend, you will lose the hammer.
“Oh, I see...so the little guy who hit his friend will have
to give up the hammer.”
BINGO! You hit the nail right on the head!!
“Why not just put him in “time out?”
I don‘t believe that he will learn as well from the ―time out‖ experience as
he will from losing the hammer. He likes the hammer. He wants the
hammer. After time out he gets the hammer back. That‘s a small price to pay
to learn that you can hit, sit out for a minute or two, and hit again.
“But I’d put him in “time out” AND take the hammer.”
I thought people can‘t get tried for the same crime twice. Take the
hammer and get the real learning over with. By doing both, you are setting
the stage for a real confused little guy. You gave him ―time out‖ so he thinks
he‘s done his time. Now, to take away the hammer would add insult to injury.
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Here are some behaviors and their possible consequences:
Behavior

Possible Consequence

Hits a child

Play at a different area, away from that child.

Hits another child

Play at a table or area by yourself until you
are able to use your hands nicely.

Eats their friend‘s food

Eat at a separate table. (Do not have them
share their lunch with the child...health inspectors will line up to shut you down!)

Rips someone's paper

Get a new sheet of paper for your friend.

Calls you a ‗poopy head‘

Those are not words we use here. You can say
them into the trash, but not to us.

Spits

You can spit in to the trash, not at us.

Rips up a book

Tape the book back before any other activity.

Now it‘s your turn. Write down other behaviors and their possible
consequences. Remember: ―Time out‖ is not an appropriate
consequence. We will cover that in the next section.

Behavior

Possible Consequence
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Fostering Ownership
I remember when I was a family day care provider in Atlanta, (Go Dawgs!)
Georgia. I could never get the children to put their toys away! One day a
seasoned provider came over to visit and found me on the floor sorting all
the manipulative toys to put back in to their boxes. She said to me. ‗What
are you doing?! Why are YOU putting the toys away? The children made
the mess, so let them clean it up!‘ I was dumbfounded. I asked her if she
could come back the next morning and tell my kids the new rule. Of course
she said, no, and that I had to handle this one like a big girl.
Here‘s the word of the day: Ownership.
If the children leave the toys on the floor and
come back to school to find them just like they left
them, they will be confused. Use that opportunity
to share with them that the mess they made
belongs to them and they will need to pick up
their toys as they go along. Then you need to take
a deep breath and follow through with your decision. Gently remind them
when they leave a center that they need to pick up the toys and return them
to the shelf. It's OK, they WILL learn.
Once my colleague gave me the idea I immediately put the ownership
piece into practice. The results were amazing! It was not only easier to
manage the classroom, but as a 4‘s teacher, I used this technique to model
for the parents. I told them they would need to wait until their child cleaned
up her area before she could go home. Parents had no problem with this, in
fact, some would call me when they got home to ask if I could talk their
children into cleaning their rooms!
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Is it time for Time-Out yet?
―Time-out‖ is not something YOU use, it‘s something that ideally, the child
has control over using. Children need a safe place they can go when they are
upset, and stay there until they relax. Children will learn to go there whenever
they need it.
3 year old Allie loves her mommy. Every morning at drop off, she would
cry, cry, cry for her mom. We tried all of the usual ―stop-a-child-from-cryingat-drop-off‖ techniques, including having her come to my office to ‗help‘ me
get ready for school, offering her stickers for happy bye byes (again, not a
good role model, but the story gets better), prompting mom with words to use
at drop off, and even trying a valet drop off system. None of this worked and I
was getting a bit antsy. I knew this was the right school for Allie and I wanted
her to stay.
One morning, the teacher was sick and I had to take Allie‘s class for the
morning. When she came in, a thought popped into my head and I decided to
go for it. While Allie‘s mom was still there, and before she started her tears, I
told her that I found a great place in the room that she could sit and cry if she
wanted to. It was a chair with a teddy bear on it. Allie and I walked over to
the chair and looked at it for a bit, then Allie‘s mom told her she was leaving.
Immediately Allie started to cry. I quickly reminded her (using my ‗hey I
just remembered‘ voice,) ―Allie, don‘t forget we have that great
chair you can go to if you need to cry.‖ Allie walked over to the
chair, sat on it and cried for a few minutes. Then a miracle
occurred. She stopped crying! She put the bear on the chair,
and walked away to join some other children.
I learned a great lesson that year. I learned that children can control their
emotions if given the tools and the time. They also need a patient and
understanding teacher to guide them through the process.
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Time out scares me. It has too many loopholes in it, and has been misused
so often, I almost wonder if it has become a scapegoat for teachers. Here‘s
just a few of the observations I have experienced over my career.

 Time out is used for simple issues, like sticking out a tongue.
 Teachers forget the child in time out and he falls asleep.
 Children in time out get upset and start to throw the chairs.
 In time out a three year old keeps getting off the chair. The idea of 3
minutes is way over his head and he thinks he‘s finished in 10 seconds,
only to be told he must stay there another 3 minutes.
 Teachers ask children to explain why they were put in time out. Unless
their answer is the right one, they are sent back. Hmmm, more of the
same?
 Children in time out do attention getting activities, usually which work.
 Other children announce at the end of the day to Bobby‘s mom that he was
in time out. Humiliating, right?
 Teachers have become emotional trying to keep a child in time out. Anger
and physical energy is exerted, which has caused injury.
 Where is the learning for a 3 year old?

Just as there are many other ways to teach letters and numbers to a child rather
thank giving them worksheets, there are many more successful ways to teach
children self-discipline other than time-out. Use the ideas I have given you, and
go with time out only if the child needs place to recoup. Let them feel safe there,
and have a chance to chill. Offer a quiet area with a soft animal or pillow, and let
them go there to relax, not be punished. When they are calm, the two of you can
talk about the behavior.
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THE STEP-BY-STEP PLAN



Create an environment conducive to learning.



Develop positive relationships with children. Use physical and verbal
signs of affection often. Let the children know that you care about them.



Have reasons for all rules. Enforce consistently.



Find an opportunity to give positive attention to a child you have had to
discipline.



Let the child know that you still like them. Share this often.



Allow choices whenever possible. Give advanced notice of changes.



Anticipate problems. Remember…an ounce of prevention….



BE AWARE OF YOUR VOICE! Be pleasant.



Be positive—eliminate negative words from your vocabulary. Tell the
children what you want to see, not what you don‘t want.



Ignore inappropriate behavior meant to get attention.



Praise appropriate behavior.



Encourage, but do not enforce, sharing.



Know what to expect of different ages.



Above all, relax. Be cheerful. Smile. Cultivate a sense of humor. Laugh
with and enjoy the children.
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Step-by-Step Guide to Discipline

“I have some children in my room who are VERY
active. Sometimes I think they were put on this
earth to challenge me.”
They probably were. I am a firm believer that if you
have 13 children in your classroom, and 2 of them are
really challenging, then you are here to take care of those
2. The other 11 will grow at their own pace, with or
without your help. As long as your class has centers for
them to play in, safe spaces to go to when sad, and you
treat them with the appropriate respect, these 11 children
will blossom.
The active learner is controlled by her impulses. She‘s
the original mover and shaker. Any learning that occurs is
an unintentional by-product of her actions. She wants to
touch, manipulate, construct and destroy.
Children like our active friend (let‘s call her Jumpin‘
Jill) need variety in their schedule. Make sure you have
lots of physical activities planned...going outside, freeze
dancing, outside sand tables, balls, mini tramps, you get
the picture. She is a kinesthetic learner, and needs to use
her body often. If you do circle time in your room, be
prepared to offer Jill some washcloths and teach her to
fold them. She can do this at a table during circle time.
Ask her to fold the stack and put them into Ziploc's. This
job will take care of her need to move, and she will be
better able to focus on your circle.
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My 14 year old (the one with the hair) is an active learner, too. Even now, in 9th
grade, he needs to have a deck of cards in his hands in order to concentrate on the
teacher. All he does with the cards is cut the deck with one hand. (His father the
magician showed this to him.) Do you know it took Nick four hours to teach
himself this skill? How many other people would have given up? To Nick, this is a
necessity, not a luxury. Same thing goes for our 4 year old Jill. She needs to do
something so she can focus.
“But what about the other children...won’t they want to do what
Jill is doing?”
I love this question. Yes, some of them will. But unless this is a genuine
need for them, they will quickly bore with the towel folding, and want to
participate in your circle time instead. It‘s a natural tendency to want to do
what your friends are doing, but once the fun is gone, it‘s not so cool anymore.
“I have a problem with letting children move away from circle
time. They need to prepare for kindergarten, and if I let a child do
something else other than sit in circle, when is she going to learn to
sit?”
Jill is going to learn to sit when she is physically able to
do so. Perhaps she will do it in your class, maybe in
Kindergarten, but I assure you it won‘t happen until her
body is ready. No amount of redirection, consequences,
or yelling and berating will change this. Of course,
those things will succeed at making her feel bad and see
herself as a bad child, but I doubt they will cause her
body to relax.
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“OK, but the other parents tell me that they are worried that if
their child watches another child be inappropriate, then their child
will model that behavior.”
I love the parents. They have their child‘s best needs at heart. They only
want what is best for their child, so they worry about things that probably
aren‘t going to happen. Like here, where they think that an active learner
could be contagious. Truth is, an active learner can not control those
impulses, either because of a genetic influence, or because of maturity. They
don‘t appear to be a model to the other children, since the children who can
keep up with them are usually pretty active themselves. The other classmates
just go about their day, growing at their personal speeds and doing just fine.
Here‘s a tip for you: Don‘t make a big deal of active learners. Non active
learners might try to get your attention by modeling the active learners‘
behaviors, so spend your time working on behaviors that are acceptable, and
don‘t give the other children a reason to jump around the room during nap.

“Do Kindergarten teachers know that you are telling this to us?”
Know? Heck, they helped me figure this out! I have spoken with day
school principals, public school Kindergarten teachers and assistant teachers
of this age group. These people are looking for children to join their programs
who are comfortable leaving their families, fairly independent and confident.
They would love to see some good verbal skills, and self-control. They
understand, however, that the self control part might take time with young
5‘s, so they wait.
Still not convinced? This is an excerpt from the University of Minnesota
web site, which explains what school readiness looks like:
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Here are some developmental skills to look for in a school
-ready child:
Social Development


able to trust other adults and children



able to play with, not just next to, other children



able to learn and play in a group

Emotional Development


some degree of independence and self-direction



self-control or ability to delay gratification (even briefly)



reasonably confident and willing to try new things



interested in school and in learning new things

Motor Development


can run and jump (if not handicapped)



sense of spatial awareness and balance



shows right or left dominance



has self-help skills: dressing, eating, and toileting



able to manipulate small objects



can copy simple symbols



can hold a pencil appropriately

Not to say I told you so, but see? Notice how they even wrote ‗briefly‘ next to the
self control part? That‘s because THEY get it, too.

It‘s OK if the child can‘t sit

still for a circle time in pre-k. It‘s OK to practice alternative teaching methods for
them, because you will succeed in giving them the confidence and trust pieces
that are needed for school readiness.
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“There is a child in my class who, I am convinced, has some type of
disorder. What can I do for him?
It‘s amazing to me how experienced early childhood professionals are so in
tune to their children. We see so many, work so closely with them, that if we
observe one that is a bit ‗off the mark‘, we can trust our intuition and help them.
However, I must share with you that it is a very slippery slope-(wow, I never
thought I‘d ever use that in a sentence!)- yes, slippery slope, to begin diagnosing
these young children.
UNLESS YOU HAVE A PHD OR MD AFTER YOUR NAME, PLEASE DO
NOT SUGGEST TO A PARENT THAT THEIR CHILD HAS A
DISABILITY OR CONDITION.

THIS WOULD NOT BE A SMART

THING TO DO ON ANY LEVEL.
You can, however, suggest that they speak to their doctor about
____________(choose a specific behavior), and offer to give the doctor your
phone number if they would like more input.
For example, maybe you have a 2 year old who seems oblivious to the rest
of the class, and covers her ears in music class. You may be tempted to tell mom
to have her tested, because you think she is autistic. Before you do that, speak
with your director and, if possible, a special needs educator, to look into possible
activities that could help this child succeed in class. It could simply be a sensory
integration issue that your little friend has, and you can make some minor
changes in order engage her in a way that is comfortable to her. She may also just
have a sensory integration issue you were unaware of. Of course, once you have
had success in engaging her, be sure to share with the parents what you have
found out. This will strengthen the partnership between you and the family, and
immensely benefit your student.
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“Have you ever had a child who was just so blatantly disrespectful?
Absolutely, and it looks to me that you have, too. There was a beautiful,
extremely verbal 4½ year old little guy named Dillon who came to me my first
year of directing.

I loved Dillon. He could melt your heart. Full head of curly

hair, always had a smile on his face, and hugged me ―big‖ every time he saw me,
even if we just happened to see each other at the grocery store.
Dillon loved coming to school. We loved seeing him. Then, something
weird began to happen. Dillon started to fight the others at school. He would
instigate an argument, hit a child, and run from the teacher. The teacher‘s
attempts at ―time out‖ failed because Dillon would throw the chair instead. He
became disruptive in class and the children began to avoid him.
Since I was a new director, I allowed the teachers to bring me their
children who were giving them trouble. (Hey, at least I‘m telling you the truth!)
The teachers would bring me Dillon, kicking and screaming, and I would just
hold him for a few minutes until he calmed down. Then we would talk about
what happened, etc. I thought I was making headway, but then he would go back
to the class and start all over.
One afternoon, I was out of ideas. I looked at my little friend, and, since
no other words could come out, I said, ―Dillon, what am I going to do with you?‖
He said, ―Put me in the trash can.‖ ―Trash can? Why in the world would I put
you in the trash can?‖ He said, ―Because that‘s where garbage goes. That‘s what
Kurt (mom‘s boyfriend) does. He puts me in there.‖
Ok, that was enough for me. I gave him the ―you are not garbage‖ speech,
and let him stay with me until I could get the people from child protective
services to interview him. Looking back, I realized that I could have spoken to
Mom sooner, but sometimes we just don‘t see the forest for the trees. This story
has a happy ending...Kurt was invited out of the picture by mom and the county
officials, mom got parenting help, and Dillon stayed with us, the happy boy, for
another 3 years.
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―Why do discipline techniques work for some teachers and not for
others?”
The politically correct answer would be ‗because people are different.‘ The truth
is, different teachers use different techniques and in some cases, teachers skip
the ones about setting up the environment and go directly to consequences. That
will never work. Children need a place to belong. They need an environment that
feels safe, with things to do, run by a teacher who uses appropriate tones and
body language. If your classroom is not set up with them in mind, your children
are going to fail.

A teacher needs to be capable. Read, learn, take classes, practice and talk to
colleagues about developmental levels of children. Find out which behaviors are
actually appropriate and which ones are not. Learn so you can make informed
decisions regarding boundaries and expectations.

A teacher needs to be confident. Believe in yourself. Have faith in the fact
that what you are doing is appropriate. Don‘t be shy when it comes to the safety
of your class.

A teacher needs to be consistent. This is a difficult trait to master. It is
easier sometimes to look the other way when you see something, rather than face
the elephant head on. Unfortunately, doing so may confuse the children, who are
looking to you to guide them. Stick to your guns, do what you know is right, and
don‘t ever quit. You are taking the necessary steps to ensure our future comes out
just fine.

72

Step-by-Step Guide for Working with Young Children

A Guide to Discipline. National Association for the Education of Young Children,
2006
Allen, K. Eileen and Lynn R. Marotz By the Ages: Behavior and Development of
Children Pre-Birth Through Eight. Redleaf Press, 1998
Bilmes, Jenna Beyond Behavior Management: The Six Life Skills Children Need to
Thrive in Today‘s World. Redleaf Press
Briggs, Dorothy Corkille Your Child‘s Self-Esteem. Broadway Books 1975
Developmentally Appropriate Practice in Early Programs. Revised Edition, 2002
Dinkmeyer, Don et al. Parent‘s Handbook: Systematic Training for Effective Parenting. American Guidance Service, Inc. 1997
Faber, Adele and Elaine Malish Siblings Without Rivalry. Collins, 1998
Gopnick, Allison The Scientist in the Crib, What Early Learning Tells Us About the
Mind. Harper, 2001
Gordon, Thomas Parent Effectiveness Training. Three Rivers Press, 2000
Harmes, Thelma et al. Early Chidhood Environment Rating Scale. Teachers College
Press, 2004
Hartley-Brewer, Elizabeth Raising Confident Boys. Perseus, 2001
Mogel, Wendy Blessings of a Skinned Knee. Penguin Group, 2001
Nelson, Jane and Cheryl Erwin Positive Discipline for Childcare Providers.

Crown

Publishing, 2002
Phillips, Deborah, ed. From Neurons to Neighborhoods. National Academies Press,
2000
Phillips, Debora and Fred Bernstein How to Give Your Child a Great Self-Image.
Penguin Group, 1991
Reid, Stell and Deborah Carroll Nanny 911: Expert Advice for All Your Parenting
Emergencies. HarperCollins, 2005
Wyckoff, Jerry and Barbara C. Unell Discipline Without Shouting and Spanking.
Meadowbrook Press, 2002

73

